Reading Education Master’s Program

Key Assignments for Product of Learning Aligned to NCDPI Graduate Teaching Standards:

Standard 1: Teacher Leadership - Teacher leaders assume the roles and responsibilities of collaborative leaders in schools and communities.  Teachers demonstrate leadership in their classrooms, schools and professional organizations; they advocate for students and effective educational practices and policies; and they are role models for ethical leadership.  Teacher leaders will know and be able to:

· Demonstrate effective ongoing communication, collaboration, and team-building among colleagues.

· Facilitate mentoring and coaching with novice teachers.

· Set goals and establish priorities while promoting educational initiatives that positively affect student learning.
· Participate in professional learning communities.

RE 5725 and RE 5740: Candidates may include a case report of tutoring two at-risk students and summary of classroom extensions (RE 5725 Practicum in the Clinical Teaching of Reading and RE 5740 Seminar in the Clinical Teaching of Reading). Candidates will write a detailed case report of each child’s (a) initial literacy assessment, (b) instructional plan and progress, and (c) recommendations for future instruction. These reports may be shared with the child’s parents, teachers, and administrators. Also, candidates will detail how they will implement instructional lessons for struggling readers in their own educational settings.
RE 5100: Candidates may include a reflective paper (RE 5100 Teaching Beginning Readers and Writers) that describes and defends the reading and writing instructional goals and curriculum design that the teacher candidates promote as classroom teachers or reading specialists. 
Standard 2: Respectful Educational Environments - Teacher leaders model leadership by establishing a positive and productive environment for a diverse population of students, their families, and the community.  Teachers are knowledgeable about cultures and global issues and how they are contextualized locally.  Teachers help colleagues develop effective strategies for students with special needs.  They encourage positive, constructive relations among colleagues and students.  Teacher leaders:

· Facilitate the development of inviting, respectful, supportive, inclusive, and flexible educational communities.

· Create collaborative partnerships with families, schools, and communities to promote a positive school culture.
· Facilitate and model caring and respectful treatment of individuals within the learning community.
· Demonstrate knowledge and understanding of diverse world cultures and global issues.
· Encourage high expectations for all students.
· Collaboratively design and implement curriculum and instruction that is responsive to learner differences.

RE 5130: Candidates may include an integrated language arts unit (RE 5130 Teaching the Language Arts) that incorporates several different genre and blends content learning and collaborative literacy instruction. The unit will be rigorous and comprehensive, will encourage high expectations of student learning while encouraging respect and understanding of the diverse world in which we live, and will be responsive to learner differences. 
RE 5140: Candidates also may include summaries and reflections of high quality children’s books (RE 5140 Advanced Study of Children’s Literature) that capture multicultural perspectives and global themes. Teachers will create plans using such material for their own classrooms that foster respect for individuals in diverse communities.

Standard 3: Content and Curriculum Expertise. - Teacher leaders have a deep knowledge of the subjects they teach and understanding of curriculum theory and development.  They value collaboration and the interconnectedness of disciplines. They understand the importance of curriculum relevance in engaging students in content.  Teacher leaders:

· Demonstrate in-depth knowledge of curriculum, instruction, and assessment.
· Model the integration of 21st century content and skills into educational practices.
· Develop relevant, rigorous curriculum.

RE 5525: Candidates will complete a matrix documenting how the standards for Reading Language Arts from the International Reading Association (IRA) have been met through experiences in our Reading Education Master’s Program (RE 5525 Product of Learning). The matrix aligns each standard with artifacts from the master’s program, and candidates will articulate how the selected artifact(s) addresses the standard. 

RE 5715: Candidates will assess literacy levels of students in their own classrooms (RE 5715 Reading Assessment and Correction) and may include a report that summarizes the data and interprets the results of a battery of reading and writing assessments. Candidates will propose detailed instructional plans based on these assessment data. 

RE 5730: Candidates also may include a summary report (RE 5730 Reading and Writing Instruction for the Intermediate and Advanced Learners) of designing, implementing, and evaluating comprehension and vocabulary instruction in their classrooms that utilizes research-based instructional strategies and activities appropriate for the 21st century content and literacy skills. 

RE 5040: Candidates also may include the report of an action research study from their own classrooms (RE 5040 Action Research in Educational Settings) designed to address a classroom research question appropriate for 21st century content and skills.

Standard 4: Student Learning - Teacher leaders facilitate student learning through evidence-based practice informed by research. They understand and apply research in child and adolescent development, cognitive development, and general and specialized pedagogy.  They encourage critical reading, writing and thinking in the learning process.  They foster instructional and evaluation methods that embrace variety and authenticity.  They promote student reflection and self-assessment.  They encourage colleagues and students to take on leadership roles and work in teams.  Teacher leaders:

· Seek out and use existing research to inform school practices.
· Design action research to investigate and improve student learning and school policies and practices.
· Model technology integration that supports student learning.
· Critically analyze student and school performance data to determine needs and plan instruction that is rigorous, coherent, and substantiated within a theoretical and philosophical base.

RE 5040: Candidates may include the report of an action research study from their own classrooms (RE 5040 Action Research in Educational Settings) designed to address a classroom research question appropriate for 21st century content and skills. The research report will include a review of relevant literature, the research question(s), methods, analyses, results, and discussion of the importance of the findings. 

RE 5130: Candidates also may include educational blogs (RE 5130 Teaching the Language Arts) and other examples where they have used technological tools in their classrooms to enhance student learning. 
RE 5715: Candidates also may include an analysis of the reading and writing skills of their students (RE 5715 Reading Assessment and Correction) and summary of instructional plans for their students, including how to work with the lowest level students (RE 5740 Seminar in the Clinical Teaching of Reading).
Standard 5: Reflection - Teacher leaders contribute to systematic, critical analysis of learning in their classrooms and beyond.  They are lifelong learners who model and support ongoing professional development.  Teachers embrace critical thinking, problem solving, and innovation. Teacher leaders:

· Promote an educational culture that values reflective practice.
· Model the development of meaningful professional goals.
· Model personal and professional reflection to extend student learning and school improvement.

RE 5525: Candidates will write a summary description of their program of learning (courses taken) in the Reading Education Master’s Program, highlighting key concepts and experiences, and they will also write a synthesis reflection explaining how experiences in the Reading Education Graduate Program transformed their knowledge about literacy development and learning, their perspective and practice of literacy assessment and instruction, and their interaction with colleagues and their students (RE 5525 Product of Learning). Data that support improved learning from their students will be included in this synthesis reflection. Where appropriate in the written reflections for each standard, candidates will describe how a key concept or activity learned in a graduate class was appropriated by the candidates and used in their own teaching. For example, candidates will learn how to give and interpret a battery of reading and writing assessments in RE 5715, RE 5725, RE 5740 and will then begin using these assessments in their own teaching. Or, candidates create an educational blog for RE 5130 and then decide to create a blog for their own classrooms for their students to use. Or, candidates change their instructional practices based on the results of their action research projects in RE 5040 or implement units created in RE 5130, RE 5140, RE 5730. 

RE 5710: Candidates also may include a reflective paper on their classroom instruction that they write as part of their comprehensive exam for graduation (RE 5710 Seminar in Reading and Language Arts Research). The paper requires the candidates to address each key areas of our literacy curriculum and discuss how they think about and teach each area: 
1.    How does assessment fit into your program? What kinds and for what purposes? What are the specific instruments or processes you use?
2.    What kinds of reading instruction do you use? How do you attempt in your reading instruction to address students' needs to develop (a) comprehension and (b) fluency in reading and word recognition? How does modeling reading and learning strategies fit into your instruction? Where do you build in word study and spelling? How do you motivate and otherwise support student interest in independent, self-selected reading?
3.    What kinds of materials, technologies, and media do you use in your classroom and for what purposes? How do you model the integration of 21st century content and skills into your teaching?

4.    How do you attempt to meet the diverse levels and instructional needs of students you teach? What kinds of grouping do you use and for what purposes? What kinds of support for struggling students do you try to build into your program? Be sure to address issues related to both English language learners and students with identified disabilities. How do you foster understanding and respect for diverse cultures and ideas?
5.    How do you address the language arts in your program? How do you teach literature, writing, author's craft, genre, and poetry in your program?
6.    What kinds of responses to reading and literature do you ask of students? What role does discussion and writing play in these responses?
As you go through the program, you may find other assignments in other courses that you may use also in the Product of Learning to meet the 5 standards outlined above.
